











structured	 interview	 technique.	A	 total	of	45	mediator	 students	were	 interviewed.	Data	were	










Bu	 araştırmanın	 amacı,	 arkadaşlarının	 anlaşmazlıklarında	 arabuluculuk	 yapan	 lise	
öğrencilerinin	süreç	ile	ilgili	deneyimlerini,	onların	bakış	açısından	incelemektir.	Araştırma,	nitel	
araştırma	tekniklerinden	yarı	yapılandırılmış	görüşme	tekniği	kullanılarak	gerçekleştirilmiştir.	
Araştırmada	 45	 arabulucu	 öğrenci	 ile	 çalışılmıştır.	 Toplanan	 nitel	 veriler	 içerik	 analizi	
yapılarak	 analiz	 edilmiştir.	Analiz	 sonuçları	 hem	nicel	 (frekans	 ve	 yüzde)	 hem	de	doğrudan	
öğrenci	söylemlerine	yer	verilerek	sunulmuştur.	Araştırmanın	sonucunda,	akran	arabuluculuk	
deneyiminin	arabulucular	tarafından	benimsendiği;	sürecin	arabulucu	öğrencilerin	özsaygılarını	








In	 response	 to	 escalating	 school	 violence,	 peer	 mediation	 programs	 have	 been	 widely	






















programs	are	 the	peer	mediators	 themselves	 (Van	Slyck	and	Stem,	 1991,	 cited	 in	Humphries,	
1999).	Peer	mediation	reportedly	improves	self	empowerment	by	enabling	the	students	to	make	
decisions	about	issues	and	conflicts	that	affect	their	own	lives	which	fosters	self-regulation,	self-
esteem,	 and	 self-discipline	 (Johnson	&	 Johnson,	 1997;	Maxwell,	 1989;	 Sweeney	&	Carruthers,	
1996).	 	 Johnson	 and	 Johnson	 (1996a)	 call	 these	 skills	 central	 and	 significant	 hallmarks	 of	
cognitive	and	social	development.	They	also	claim	 that	 students	who	are	 trained	 to	negotiate	
and	mediate	their	own	and	their	friends’	interpersonal	conflicts	have	a	developmental	advantage	
over	their	peers	who	are	not	(Johnson	&	Johnson,	1995c).		Furthermore,	peer	mediation	process	
also	 improves	mediator	 students’	 self	 esteem	 and	 self	 respect	 (Maxwell,	 1989;	Messing,	 1993;	
Thompson,	 1996),	 and	 results	 in	 better	 leadership	 skills,	 increased	 status	 among	 peers,	 and	
academic	improvement	(Lane	&	McWhirter,	1992).	Another	positive	outcome	of	peer	mediation	
training	 is	 transfer	of	 conflict	management	 skills	 into	other	 social	 settings	 such	as	 family	and	
neighborhood.	This	positive	transfer	also	has	significant	potential	to	promote	better	citizenship	
by	 becoming	 proactive	 problem	 solvers	 and	 responsible	 citizens	 (Johnson	&	 Johnson,	 1996b;	
Moriarty	&	McDonald,	1991;	Williamson,	Warner,	Sanders,	&	Knepper,	1999).	






























their	mediation	process	 experience	 using	 semi-structured	 interview	 forms.	Only	 the	 students	
who	served	as	mediators	and	who	mediated	multiple	conflicts	were	interviewed	to	ensure	data	











2008	 academic	years.	The	 training	 sessions	were	held	 in	 the	 school	during	 school	hours,	 and	






























(happiness,	 excitement,	 elation,	 feeling	 different,	 helpfulness,	 self-esteem,	 self-confidence).	
















Categories	 F	 % M % Student	Statements





Excitement		 1 4 1 4 I	was	excited/	It’s	very	exciting	
Elation	 3 12 6 23 I	was	rejoiced	to	help	two	people	make	peace/ I	was	
elated	when	they	made	me	a	mediator	
Feeling	Different 1 4 1 4 I	felt	different/	You	feel,	you	know,	different.	
Helpfulness - - 1 4 I	became	more	helpful














particularly	emphasized	 this	 theme;	happiness	and	elation	arising	 from	the	selfless	effort	and	
the	 resulting	peace	 and	harmony	 among	 their	 friends.	This	 led	 the	 students	 to	 become	more	
183PEER	MEDIATORS’	PERCEPTIONS	OF	THE	MEDIATION	PROCESS
“prosocial	and	responsible	good	citizens”.	The	other	theme	was	the	happiness	and	elation	arising	












Categories	 F	 % M % Student	Statements
Personal	
Development






















2 7 3 13 Helping	the	disputants	make	peace
Feeling	good	about	
oneself
1 4 1 4 When	two	people	make	peace	I’m	happy/	this	makes	me	feel	
good	
Socializing 2 7 1 4 It	helped	me	get	along	with	people	better
Self-confidence	 2 7 2 9 My	self-confidence	boosted	a	lot/	helping	people	make	peace	
made	me	more	trustworthy	
Total 25 100 26 100
In	particular,	 the	category	of	“personal	development”	 (females	67%	and	males	57%)	was	
the	most	 common.	Mediator	 students	 believed	 that	 being	 a	mediator	 helped	 them	with	 their	




the	mediation	 sessions	 they	 took	 part	 in	 significantly	 helped	 them	with	 their	 transformation	
from	destructive	to	constructive.	Similarly,	students	also	emphasized	the	improvement	in	their	
empathetic	 skills.	 One	 of	 the	 remarkable	 student	 statements	 related	 to	 this	 was	 “I	 began	 to	























Categories	 F	 % M % Student	Statements
None 19 66 13 57
Resistance	to	
Mediation







4 14 2 9 When	I	fail	to	mediate	I’m	bummed/	If	I	can’t	help	
them	make	peace,	that’s	a	negative	aspect	for	me.








1 3 - - I	began	to	tease	people	too	much.
Total 29 100 23 100
A	great	majority	 of	 the	 students	 claimed	 that	 being	 a	mediator	 had	no	negative	 aspects	
(females	66%	and	males	57%).	A	limited	number	of	mediators,	however,	named	“resistance	to	
mediation”	 (females	 10%	and	males	 13%)	 as	discouraging.	Although	 it	 is	 an	 elective	process,	
when	mediator	students	invited	conflicting	students	to	mediation,	some	of	them	faced	adverse	









mediator	on	mediator	 students’	 interpersonal	 relationships.	Student	 statements	were	grouped	





Categories	 F	 % M % Student	Statements
Negative	effects - - - - None	
None	 3 9 5 22 Not	much	has	changed.	
Positive	effects 9 27 1 4 It	had	a	positive	effect/	My	relationships	are	better.
Personal	
Development


















Total 33 100 23 100











mediation	 improved	 their	 friendships	 and	 helped	 build	 closer	 friendships.	 Following	 the	
mediation,	 especially	 when	 the	 process	 resulted	 in	 peaceful	 and	 constructive	 resolution,	 the	











clearly	 show	 the	 transformation	 students	 underwent,	 especially	 in	 areas	 of	 self	management,	
problem	solving,	 self	 regulation,	personal	 sense	of	 empowerment,	 and	ability	 to	 resolve	 their	
own	problems.	All	else	aside,	mediation	seems	to	be	an	essential	problem	solving	process	that	
directly	 influences	mediator	students’	development.	The	fact	 that	 these	statements	were	made	
particularly	by	male	students	in	a	primarily	low-SES	high	school,	is,	of	course,	also	striking.	
“Wider	 Impact”	was	 also	named	as	 another	positive	 effect	 of	 being	 a	mediator	 (females	












Categories	 F	 % M % Student	Statements





























Total 28 100 26 100
Mediator	students	claimed	to	have	no	changes	in	their	behavior	after	becoming	a	mediator	
with	the	exception	of	one	male	student.	The	prevalent	change	in	the	statements	of	both	female	
and	male	 students	 (female	 39%	 and	males	 27%)	 was	 “positive	 change	 in	 behavior”.	As	 can	
be	 seen	 in	Table	 5,	 a	 variety	 of	 themes	 emerged	when	 the	 student	 statements	were	 analyzed	





























6 18 3 11
The	 conflicts	 among	 students	 decreased	 a	 lot/	 If	 the	




10 30 11 39
There	aren’t	as	many	fights	as	before.	Almost	no	fights	
at	all/	there	were	many	fights	in	the	class	before.	Now	





5 15 1 4
After	 the	 mediation	 had	 come	 into	 our	 lives	 the	







8 24 9 32
They	understood	that	the	conflicts	can	be	solved	and	




4 12 4 14
Number	 of	 students	 who	 are	 sent	 to	 the	 discipline	
committee	 decreased	 the	 /	 there	 fewer	 discipline	
problems
Total 33 100 28 100




chose	 mediation,	 and	 that	 when	 there	 was	 a	 conflict,	 mediators	 intervened	 and	 mediated	 a	
solution,	and	therefore,	the	number	of	fights	decreased	and	most	fights	were	prevented.	These	
statements	 provide	 evidence	 of	 improvement	 in	 skills	 such	 as	 “learning	 nonviolent	methods	
of	dealing	with	conflict”	and	“choosing	mediation	as	an	alternative	form	of	conflict	resolution	
in	 the	 schools”.	 Similarly,	 a	 significant	number	of	mediator	 students	 (females	 24%	and	males	
32%),	emphasized	“effects	on	students’	conflict	resolution	skills”	as	another	important	category.	





conflicts”	 (females	 18%	 and	 males	 11%).	 Mediator	 students	 claimed	 that	 student	 fights	 and	
conflicts	 decreased	 as	 a	 result	 of	 the	 training	 program.	As	 can	 be	 seen	 in	 mediator	 student	
statements,	 conflict	 resolution	 and	 peer	 mediation	 approach	 emerges	 as	 an	 efficient	 remedy	
for	student	fights	and	conflicts.	 In	 line	with	these	statements,	mediator	students	(females	12%	






This	 study	 analyzed	 the	 effects	 of	 a	 conflict	 resolution	 and	 peer	 mediation	 program	
implemented	 in	a	high	school	 through	 the	perspective	of	 the	mediator	 students.	When	asked	
how	they	felt	when	they	became	mediators,	students	provided	noteworthy	responses.	Among	
these	were	happiness,	excitement,	elation,	feeling	different,	feeling	good	and	benevolence.	The	

















1992;	Maxwell,	 1989;	Messing,	 1993;	 Thompson,	 1996)	who	 argued	 that	 peer	mediation	 is	 an	
important	tool	in	the	fostering	of	self	esteem	for	both	mediators	and	disputants.	
Students	also	believe	that	serving	as	a	mediator	contributed	to	their	personal	development.	
Two	 of	 the	 basic	 skills	 highlighted	 by	 the	 mediation	 process	 are	 anger	 management,	 and	










Another	 personal	 development	 skill	 students	 put	 forward	 was	 perspective	 taking	 or	
empathetic	development.	Mediator	students	claim	to	have	developed	both	listening	and	active	
listening	skills	 through	these	sessions.	Mediator	students	believe	that	 thanks	to	 the	mediation	
sessions	they	now	understand	their	friends’	emotions	better,	both	by	empathizing	with	them	and	













of	 action	 and	withhold	 themselves.	 These	 provide	 evidence	 for	 the	 transformative	 aspect	 of	
mediation.	Mediator	students	go	through	a	positive	transformation	as	a	result	of	the	mediation	
process	whereby	 they	 facilitate	negotiation	of	 their	 friends’	 conflicts.	All	 these	findings	 in	 the	
current	research	confirm	the	findings	of	other	research	by	western	scholars	such	as	Bettmann	and	
Moore	(1994),	Bickmore	(2002),	Daunic,	Smith,	Robinson,	Miller	&	Landry	(2000).	Humphries,	
(1999),	 Johnson	 and	 Johnson	 (2004),	 Jones	 (2004),	 Lane	 and	 McWhirter	 (1992),	 Williamson,	
Warner,	Sanders,	&	Knepper	(1999).	















Based	 on	 the	 experiences	 they	 had	 during	 mediation	 sessions,	 mediator	 students	 reported	
that	 they	established	new	 friendships	with	disputants	 and	 that	 their	 existing	 friendships	also	
improved,	which,	as	Johnson	and	Johnson	(1996d)	call,	is	a	central	and	significant	hallmark	of	
social	development	and	which	equipped	mediators	with	a	developmental	advantage	over	their	
peers	who	were	not	 trained	as	mediators	 (Johnson	&	Johnson,	1995c).	 	Students	who	come	to	
mediation	experience	an	alternative	approach	based	on	dialog	and	mutual	understanding	and	
reciprocal	 empathy	as	an	alternative	 to	violence.	This	 experience	enables	 them	 to	understand	
each	other	and	impacts	their	communication	skills.	Therefore,	the	process	increased	the	number	





solving	approach	showed	resistance	 to	 the	process.	Another	negative	aspect	was	 the	negative	
attitude	 of	 the	 students	 who	 looked	 down	 upon	 and	 belittled	 the	 mediators	 due	 to	 lack	 of	
familiarity	with	the	process.
In	 light	 of	 these	 discussions,	 we	 could	 argue	 that,	 if	 implemented	 properly,	 peer	
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